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In the Summer and Fall 1996 special issue ofEducational Psychologist (v. 31.314) , literacy scholar Judith Green and her research group raised a question: "What difference do differences make?" For their purposes, they worked with guest editor Hermine Marshall, who invited scholars from various research traditions linked to socio-cultural theories to write about particular theoretical frames and ways ofconducting research. By examining the different discourses, assumptions and theories ofthe frameworks ,
Green et al. demonstrate how differences do make a difference (e.g., in researchers' choice of site, topic, method, types of claims, etc.) and how an understanding ofthese can contribute to transformations within a field.
During the past school year, many Michigan educators engaged in an online discussion about the value and efficacy of teacher education programs, particularly in how these programs prepare teacher candidates for English language arts classrooms-and the potential effect these novice teachers might have on their students. In other words, the exchange among teacher educators across the state raised questions about addressing critics who question the value of earning and attaining certification through traditional university programs. That is, what difference does it make that (ELA) teacher candidates participate in, contribute to, and experience a certification program? This is an ongoing contentious discussion across the country, but for this issue, we urged writers to explore the theme of difference within their research, instruction, and professional lives.
In the opening article, Lynn Chrenka expresses concern that students may be limited by particular ideologies that encourage sameness, and "the unwillingness or inability to confront and accommodate ideas that are different may dangerously impair learning and the continuing development of our democracy."
She describes a process of incorporating fiction in order "to create the possible and necessary space for students to learn to confront and accommodate difference and to interact with others different from them to promote In the final article ofthe opening section, Lauren DiPaula describes her research with twenty-one writers who live with various forms of bipolar disorder, and through the voices and experiences of representatives of this group, she clarifies the disorder and offers suggestions for how teachers can incorporate effective strategies to help student writers who have a mental illness. Her study reminds teachers that they should learn more about their students and make accommodations. As she states, "I am not suggesting we diagnose our students; rather, we should take ...a 'hard, honest look' at what our students are facing" and make adjustments.
In the next section, Gretchen Rumohr-Voskuil provides a briefhistorical perspective on the construct best practice, and she encourages teachers to reflect on what constitutes "best," an adjective that "implies an 'end-of the-road' approach to teaching, giving an air of finality instead of encouraging teachers to conduct classroom research and find better or altemative approaches beyond those suggested by the established best practice experts." 
